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Abstract 

Sustained Silent Reading (SSR) has been around in various forms for 
over forty years. While this subject has received much study in the elementary 
schools, the influence of SSR on typical, non-at-risk high school students reading 
habits appears to be lacking. The purpose of this study is to examine the effect of 
SSR on 9**^ grade students’ recreational reading habits. The literature review 
reveals extensive research with at risk populations and elementary and middle 
school age students. Thus leading for the need to examine the use of SSR on 
average ninth grade students. A questionnaire was developed to address how 
this practice has affected their recreation reading habits over a two-month period. 
This questionnaire was administered in January and March to determine change 
in students’ perceptions of Sustained Silent Reading on their recreational reading 
habits. The first questionnaire consisted of 78 freshmen students not 
differentiated by sex. The second questionnaire, given in March, consisted of 79 
freshmen high school students, 40 boys and 39 girls. The numbers are not 
consistent due to absences by the participants. The study took place at a 
California high school in an affluent suburban community located in the East Bay 
region of the San Francisco Bay Area. The high school has a daily average 
attendance rate of 98.6% and 80% of the students move on to a two or four year 
college. The school is 81.5% white, 7.7% Hispanic, 7.1% Asian, and 2.8% other. 
The participants in the study identified themselves as 81% white, 4% Hispanic, 
9% Asian, 1% African American, and 5% other. 
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Introduction 

Stephanie sits down as soon as she walks into class. She can’t wait to 
once again be caught up in Sally’s life. Stephanie knows she will soon see who 
the girl, Sally, is going to pick. Is it going to be the boy whose father just died? 
She has been spending more time with him and he does seem really nice. What 
was his name? Todd, oh that’s right. Or is Sally going to pick Jack, the 
handsome football player. Jack has been acting a bit out of sorts lately, and 
Stephanie wonders, as does the fictional Sally, if Jack had anything to do with 
Todd’s father’s death. Stephanie excitedly opens her novel and dives back into 
the lives of Stephanie, Todd and Jack. 

Across the room, Tony sits and stares at his open book. He thinks to 
himself, “...another boring Monday of reading.’’ Out loud he murmurs, barely 
audible, “I hate to read.’’ A few heads turn to Tony and nod in agreement. 
Monday, the day the whole class must endure an entire period of silence while 
reading a book of their choice. Tony has learned to play the game. He sits 
quietly, staring at his book while not really reading the words that fill the pages in 
front of him. 

Statement of the Problem 

Sustained Silent Reading was introduced as an educational practice in the 
1960’s and has since been carried out in various forms in classrooms across the 
nation. The original program called for a school-wide daily time when everyone in 
the school stops what they are doing to sit down and read. Reading material is 
not monitored and students are not evaluated on their reading during SSR. 
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In response to students’ lack of interest in reading for pleasure and a 
decrease in reading as a leisure activity, the national study, Becoming a Nation 
of Readers, recommended implementation of SSR in classrooms across America 
(Anderson et. al.1985). The rational of sustained silent reading is that the more 
students spend time in the practice of reading, the greater their reading 
proficiency will increase. 

Purpose Statement 

The purpose of this study is to examine the effects of Sustained Silent 
Reading on students’ recreational reading habits and attitudes. The study seeks 
to find if participation in once a week, fifty minute, sustained silent reading time 
will influence or change ninth grade students’ recreational reading habits and 
attitudes. 

Research Questions 

This study used the following questions to guide the development of the 
student questionnaire: 

1 . Does silent reading help to increase students’ enjoyment of reading? 

2. Does silent reading increase student reading at home? 

3. What are students’ attitudes towards silent reading and do they change 
throughout the year? 

4. Do students read during silent reading time? 

5. Does SSR in English class influence recreational reading in other classes (do 
students take out their recreational reading books to fill time in other 
classes)? 
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These questions originate from the overriding purpose of the study which is to 
know the effects of weekly, sustained silent reading time on recreational reading 
habits and attitudes in a 9th grade English class. 

Theoretical Rational 

Becoming a Nation of Readers: The Report of the Commission on 
Reading published in 1985 focused the nation’s attention to the deficits American 
children were having in the area of reading and recommended numerous actions 
to increase student reading capacity (Anderson et. al). The study concluded the 
only way to for students to become stronger at reading is to practice reading. The 
report goes on to say that the best predictor of reading comprehension, 
vocabulary size, and gains in reading achievement for elementary age students 
was the act of leisure time reading. Therefore, the study recommends that one 
method of increasing students reading time and in turn, increasing overall 
reading proficiency, is for teachers to implement Sustained Silent Reading 
programs. 



Review of the Literature 
Review of Previous Research 

Sustained Silent Reading Practices in Seventh-Grade Classrooms 

Nagy, Campenni, and Shaw (2002) describe sustained silent reading as 
“students in reading self-selected material for an extended period" (p. 1). They 
found that sustained silent reading had various names including DEAR (Drop 
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Everything and Read), SQUIRT (silent, quiet, uninterrupted individualized 
reading time), and USSR (uninterrupted sustained silent reading). Whatever the 
program was called at the school sites, the basic principles were the same. 

According to the authors, SSR grew out of a concern for student reading 
achievement. “The program is based on the belief that self-selection motivates 
students to read with interest, and the resulting extended period of practice 
improves their reading achievement” (p. 1, 2000). Nagy, Campenni, and Shaw 
also found that another important element of SSR programs is the idea of 
modeling. As the program was first described (Hunt 1970) students, teachers, 
administrators, secretaries, maintenance staff, etc, would all stop what they were 
doing and read at the same time as a school community. Therefore, the message 
to the students is that even adults believe that reading is important. 

The authors cite numerous studies that show the benefits of SSR. They 
found several studies that indicate students who engage in SSR improve in both 
reading achievement and attitude toward reading. One study cited by Nagy, 
Campenni and Shaw (Grubaugh, 1986) showed that because students have free 
choice in book selection in SSR, they would experience improvement in their 
background knowledge and therefore provide the students with a better base to 
relate to their subject area texts. 

Nagy, Campenni and Shaw (2000) examined the challenges of 
implementing an SSR program in seventh grade classrooms. They developed a 
questionnaire that focused on organization, material, and evaluation. Subjects 
included “96 seventh-grade reading teachers from 32 school districts in 5 
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northeastern Pennsylvania (USA) counties (Luzerne, Wyoming, Susquehanna, 
Wayne, & Lackawanna)” (p. 1, 2000). 

The authors of the study decided to sample seventh grade teachers for 
two main reasons. The first is that in seventh grade students generally begin to 
move from class to class. “Therefore, from middle school onward teachers have 
numerous instructional goals and objectives that must be met during fixed time 
periods, and they must decide on the activities they will implement in order to 
achieve these goals and objectives. They must consider how much -- if any - of 
this quite limited time they will devote to SSR” (p. 2, 2000). The second reason 
seventh grade was selected is because this is about the time when students 
begin to develop their own interests and often these interests are not supported 
by the school and community. This can pose a difficulty to teachers when 
students choose content that may be sexual or violent in nature. 

The study found that few schools in the study had a school wide SSR 
program, as was the original idea of the SSR program. Teachers cited numerous 
reasons for not participating in SSR within their classrooms. Two of the top 
reasons were lack of time and students not coming prepared. Of the teachers 
that did participate in an SSR program within their classrooms, they felt it was 
very successful. They also felt that students enjoyed SSR. The authors found 
that teachers were integral in both the decision to start an SSR program at 
school sites, as well as to discontinue its use at the schools that stopped having 
an SSR program. 
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Nagy, Campenni, and Shaw found that teachers’ goals for introducing an 
SSR program were similar to the original goals of SSR. “T eachers found that 
they wanted to model the value of reading, provide students with the opportunity 
to read, and increase their students’ reading vocabulary through active modeling” 
(p. 3, 2000). 

The authors also found that only 2% of the schools had every member of 
the school community read at the same time as the original program set forth. 
They determined the reason this may be because individual teachers seem to be 
making the choice to implement SSR not administrators mandating the practice 
for the entire school or district. 

Nagy, Campenni, and Shaw found that teachers were very satisfied with 
their SSR programs. They did not find this surprising as teachers have a “strong 
voice in decision making regarding SSR initiation and implementation” (p. 3, 
2000). They also found that teachers felt that their students were satisfied with 
SSR. 

The schools sampled differed considerably in the number of days and 
amount of time devoted to SSR. The average participated in SSR three days a 
week for about 22 minutes a day. The range of days was one to five and the 
range in time was 4 minutes to 50 minutes. Most teachers chose to have 
students engage in SSR at a specific time (beginning or end of class) or specific 
day (usually Friday). 

More than 50% of the teachers restricted their students reading selection 
to approved reading lists. Students did not have input in these lists. 69% 
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discouraged some type of reading material such as magazines, newspapers, 
comics, textbooks, etc. When students came without material 77% of teachers 
supplied materials, 11% allowed students to make a selection from classroom 
library, 8% lowered students grade, and 4% gave disciplinary action. Ninety-three 
percent of respondents had a classroom library. 

Sixty-five percent of the teachers do not evaluate SSR as it goes against 
the original conception of the program. The respondents that do evaluate SSR 
have many methods: reports, tests, journals, discussion, conferences, and 
projects. 

Overall, Nagy, Campenni, and Shaw found that teachers supported the 
practice of SSR and were satisfied with it. The authors found “teachers feel that 
SSR helps them to achieve goals common to many reading curricula; developing 
students' positive attitude to reading, improving their achievement, and fostering 
in them a life-long habit of reading for information and enjoyment” (p. 4, 2000). 
Teachers also felt empowered because they were able to determine how and 
when to implement SSR. 

The Report of the Commission on Reading 

Anderson et. al. (1985) found without the ability to read, students would be 
unable to achieve excellence in high school and beyond. The study defined 
reading as “the process of constructing meaning from written text” (p. 7, 1985). 
Reading excellence requires a reader to realize three things: 
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1 ) Reading is a holistic act reading includes identifying words and 
discriminating letters. All of the parts must be working together to actually 
be reading. 

2) One must practice for success: reading does not just come naturally to 
everyone. To be an excellent reader, one must continually practice 
reading to become stronger. 

3) Interpretation varies by reader, each reader brings his or her own 
experiences into a reading and these experiences color how a reader 
interprets a reading selection. 

Anderson et. al. further explain that reading includes obtaining information from 
the letters and words of text, selecting and using knowledge about people, 
places, and things, and knowledge about the texts and how they are organized. 
Readers and texts must act together to create meaning. 

Anderson et. al. conclude that there are five basic generalizations about 
reading. First, reading is a constructive process. Texts are not self-explanatory. 
Readers must bring with them to a text prior knowledge to be able to construct 
meaning. Research has shown that school age children in the school setting 
have a difficult time knowing to draw on prior knowledge when reading a text. 
Second, reading must be fluent. Readers must be able to identify individual 
words and make sense of those words. If a reader cannot identify individual 
words, their reading speed will decrease and they will spend too much time 
decoding words and not recalling the meaning of a selection. Third, reading must 
be strategic. Skilled readers know that they will not understand everything they 
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read. They are flexible. Skilled readers come prepared to a reading knowing what 
to do when they face a difficulty whereas unskilled readers do not know what to 
do when they face a difficulty. 

“Studies show that immature readers lack two strategies used 
by unskilled readers. Assessing their own knowledge relative to 
the demands of the task, and monitoring their comprehension and 
implementing fix-up strategies when comprehension fails” (p. 13, 1985). 

The fourth generalization Anderson et. al. found about reading is that reading 

requires motivation. Becoming a skilled reader requires learning two key 

components: learning to sustain attention throughout a text and learning that 

written material can be interesting and fun. The final generalization Anderson et. 

al. put forth was that reading is a continuously developing skill. Continuing to 

practice reading will lead to better development and refinement of reading skills. 

The report stated that learning to read begins at home when a child is an 

infant. “The single most important activity for building the knowledge required for 

eventual success in reading is reading aloud to children” (p. 23, 1985). When 

reading aloud it is recommended that parents ask their children questions that 

require thoughtful responses and teach them how to ask questions. Also, making 

connections with outside experiences will help to enable children to make 

connections on their own later. Giving a child many outside experiences such as 

going to the zoo or park will provide the child with more prior knowledge from 

which to draw on in later reading experiences as well. 

In a child’s school age years, parents can continue to have an influence 

an impact on their child’s reading. Parents are encouraged to monitor school 
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performance and provide support for homework. Most importantly, a parent 
should stay personally involved with their children’s growth as a reader. 

To learn to read a child must have at least a basic vocabulary, a 
reasonable range of knowledge about the world around them, and the ability to 
talk about their knowledge. For students who did not experience strong oral 
language at home, storybook time in the classroom is a valuable time. Storybook 
time engages students in discussions about the reading that enable students to 
make inferences about plot and characters. A child’s ability to listen, listening 
comprehension, has been proved to be a moderately good predictor of reading 
comprehension in first through fifth graders. 

Students today enter kindergarten with various amounts of reading 
knowledge. Teachers have the difficult task of determining where a student is 
upon entering and build on the base for each student. Many students in America 
today receive some formal reading instruction in kindergarten although it is not 
always the case. Formal instruction will always begin in the first grade and this 
typically begins with students using a basal reading program. 

“Basal reading programs are complete packages of teaching materials” (p. 
35, 1985). Basal reading programs provide entire reading curriculum including, 
instructional strategies, anthologies, practice exercises and many optional and 
supplemental materials for teachers to use in the classroom and at home. Even 
though there are more than a dozen well-known basal reading programs on the 
market, about 70% of American elementary schools purchase one or more of the 
top five programs. These reading programs account for 75 to 90% of what 
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occurs during the reading period in elementary schools. Obviously, the basal 
reading programs have a great influence on what American children read. 

Every major reading program includes materials to teach phonics to 
beginning readers. “Phonics is instruction in the relationship between letters and 
speech sounds” (Anderson et. al., 1985, p. 38,). The largest problem with 
phonics instruction was that many of the reading programs teach too many letter- 
sound relationships and often drag out the process over too many years. 

The researchers concluded that there are two basic approaches to 
phonics instruction-explicit and implicit instruction. Explicit instruction is “sounds 
associated with letters are identified in isolation and then ‘blended’ together to 
form words” (p 39, 1985). Implicit instruction differs because “the sound 
associated with a letter is never supposed to be pronounced in isolation” 
(Anderson et. al., 1985, p. 39). 

The report found that explicit instruction could have some benefits. The 
research shows “teachers who spend more than average amounts of time on 
blending produce larger than average gains of first and second grade reading 
achievement scores” (p. 39, 1985). However, not all students will learn in this 
method and by spending more time with this style those students may be left 
behind. The report found that teachers and schools throughout the country use 
implicit instruction more often. The researchers established in observations of 
teachers, many blended instruction of the two types and did not rely solely on 
implicit or explicit instruction practices. Both programs appear to have some 
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drawbacks but ultimately the goal is to help children get approximate 

pronunciation and the alphabetic principal. 

In the classroom children should experience both oral and silent reading. 

Rereading oral selections helps to develop fluency. The time students spend on 

silent reading should be increased. “Time spent on either oral or silent reading is 

time well spent” (Anderson et. al., 1985, p. 54). Beginning readers should be 

interesting to students, as well as, comprehensive and fun. Early reader readers 

need to use pictures to convey the plot and characters. They selections should 

tell a complete, interesting, story. Early readers should also use words that 

students are familiar with and understand rather than unfamiliar words to 

encourage fluency. Teachers and parents should engage students in discussions 

to help them make connections between what they know and what they read. 

Discussions should attempt to motivate students through higher level thinking 

and questioning. “Teachers should directly instruct children in skills and 

strategies that help them become better reader” (p. 58, 1985). 

As students develop their reading skills, textbooks become more 

challenging. Textbook publishers and writers decide on what reading level to put 

into a textbook. To do this, they have created “readability formulas”. 

“The formulas now in use encompass two features of written 
language: The length of the sentences, expressed as an average 
in a sample of a book’s text; and, the complexity of the words 
used, also expressed as an ... average in a sample of the text” (p. 62-63, 
1985). 

Publishers have found that readability formulas are easy to apply and give a fairly 
good prediction of how difficult typical students will find a book. However, the 
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formulas cannot gauge the extremely important factors of clarity, coherence, 

organization, interest, literary quality, or subject matter adequacy of books. 

As a child enters school his reading ability is quite immature. But as a 

student’s reading ability matures, so should the content. Eventually, students will 

face texts where both the content and structure is unfamiliar to them. The 

researchers discuss issues with texts: 

“Many discussions of what my be wrong with textbooks, and 
what ought to be done to make them right, miss the mark. 

Pleas to control the ‘readability’ of textbooks often confuse 
symptoms with causes. Pleas for high-quality writing are vague. 

‘Stylish’’ wiring is not always compressive writing. Pleas to make 
textbooks ‘harder’ are not on the mark either. While students do 
make faster progress when texts offer some challenge, people 
prove everyday that it is possible to make unimportant information 
hard to understand” (p. 70-71, 1985). 

Anderson et. al. conclude that texts need to contain adequate explanations that 
consider the skill level, knowledge, and reasoning power of the developing young 
readers that the text is targeted. 



In schools, students are rarely given direct instruction. “Direct instruction in 
comprehension means explaining the steps in the thought process that gives 
birth to comprehension” (p. 72, 1985). The researchers determined that this is 
lacking in schools because many teachers do not know how to do this 
themselves. Instead, teachers focus on having students perform tasks such as 
summarizing, outlining, questioning and discussing texts. Worksheets are 
commonly used in the classroom but rarely require reading. Often students can 
get by with reading the instructions. Worksheets can be useful in the practice of 
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specific aspects of reading but most would need to be redesigned to accomplish 
this. 

Primary age students spend on average seven to eight minutes a day 
engaged in independent reading: middle school students fair little better with on 
average fifteen minutes per day. In this study 90% of grade students spent 
four minutes or less a day independently reading. The research found “that the 
amount of independent silent reading children do in school is significantly related 
to gains in reading achievement” (p. 76, 1985). The study found that students 
who spent leisure time reading was the best predictor of reading comprehension, 
vocabulary size, and gains in reading achievement between second and fifth 
grades. 

Because of these findings, Anderson et. al. conclude that increasing 
students' reading should be a priority for teachers and parents. The report 
suggests, “two hours a week of independent reading should be expected by the 
time children are in the third or fourth grade”(p. 82, 1985). Reading is a major 
source of knowledge about sentence structure, text structure, literary forms and 
topics, vocabulary growth, and reading fluency. Schools that have been 
successful at promoting independent reading have access to reading material for 
their students, usually including a school and classroom library. A major problem 
across the nation is that many schools and classroom libraries are inadequate. 
Access to books is imperative promoting reading. 

Teachers greatly influence their students’ reading habits. Skilled teachers 
create varied opportunities throughout the day for language use. They also place 
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a premium on subject matter learning but do not sacrifice students’ individual 
needs. Effective teachers will move through the material at a brisk pace but they 
do not sacrifice comprehension of the material. Maybe most importantly, effective 
teachers believe that every student can learn to read. One difficulty teachers 
face is the lack of material. Teachers will slow down the pace or even stop 
teaching curriculum because they cannot move on to next year’s book and there 
are no more books at the level they are teaching. 

Many schools and classroom use grouping for reading and other types of 
instruction. “In theory, ability grouping allows teachers to pace instruction at a 
more-nearly-optimum rate for children at every level than would be possible in 
whole class teaching. In fact, the evidence suggests that ability grouping may 
improve the achievement of the fast child but not the slow child’’(p 89, 1985). 
Children in low groups will tend to do more reading aloud and less individual 
reading than students in higher ability groups. Students in low groups know that 
they are in the ‘low’ group and what that means. They often are less engaged in 
the lesson than their higher ability peers. 

Having good intentions, teachers often believe that all students deserve 
equal time. However, Anderson et. al. recommend teachers put fewer students in 
lower groups and spend more time with these students. In this way, the lower 
students will receive more assistance. It is also recommended that to alleviate 
difficulties with ability grouping, teachers do not always group by ability and 
reassess groups periodically and move students around. The researchers 
conclude, “Both the quantity and quality of instruction for low groups need 
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improvement. Some of the problems with ability grouping can be alleviated by 
switching group assignments periodically, using criteria other than ability for 
group assignments, and, maybe, increasing the time devoted to whole class 
instruction”(p. 92, 1985). 

Over the past thirty years the researchers have found the use of 

standardized testing to have dramatically increased. Many states now mandate 

testing for promotion. The authors find that standardized tests are not a valid 

assessment of students reading ability. They have established that a more valid 

assessment would be to have students, 

“read aloud unfamiliar but grade appropriate material with 
acceptable fluency: write satisfactory summaries of unfamiliar 
selections from grade appropriate social studies and science 
textbooks: explain the plots and motivations of the characters in 
unfamiliar, grade appropriate fiction, read extensively from books, 
magazines, and newspapers during leisure time.” (p. 99, 1985) 

One method of diagnosis the authors suggest is for a teacher to tape student oral 

reading three times throughout the year and report the diagnosis to the parents 

and school. 

The authors of the study felt that testing had both its benefits and 
drawbacks. One of the biggest concerns is that teachers do not teach to the test. 
Tests need to be created to reflect the goals of reading instruction as closely as 
possible. The researches conclude, “Tests yield information of some value, but 
its significance should not be exaggerated out of proportion” (p. 101 , 1985). 

The final section of the report is dedicated to teachers of reading. The 
authors found that the teacher work force is becoming less educated. Fewer 
people are attracted to teaching because salaries are low, working conditions are 
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poor, and there is no career ladder in education. They also reported that teaching 
is a lonely profession as teachers often spend their days with little or no adult 
contact. Good teachers are needed if we are to improve reading instruction 
across America. At the elementary level more training is needed in reading as 
well as in other subjects. It is recommended that states adopt a five-year teacher 
preparedness program. And to limit the dearth of teachers, increase 
scholarships, loan forgiveness programs, and teacher salaries. 

Teachers need to have continued access to new knowledge; so 
professional growth opportunities need to exist to allow continuous learning 
opportunities. “Vigorous instructional leadership, high expectations for children, a 
high priority for literacy, order and discipline, uninterrupted learning time, and a 
sense of community characterize effective schools” (p. 114, 1985). In the end, 
the authors of this national report conclude, “America will become a Nation of 
Readers when verified practices of the best teachers in the best schools can be 
introduced throughout the country” (p. 120, 1985). 

Strategies for Reluctant Readers 

According to Maguiness (1990) SSR programs have been making a 
comeback recently in New Zealand due concerns about reading standards. The 
International Association for the Evaluation of International Achievement found 
that New Zealand was slipping in the area of reading and that there was a 
growing disparity among good and poor readers. The lEA literary survey linked 
voluntary reading to reading success and found that in New Zealand there was a 
decline in students reading voluntarily. Western Springs College of Auckland did 
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a separate study and came to the same conclusions of the lEA literacy survey. 
Maguiness found, “Reading was identified as a significant barrier to learning and 
in 1997 staff agreed to begin sustained silent reading in conjunction with a peer 
reading program for those students who needed reading support “ (p. 2, 1990). 

Maguiness further explains that sustained silent reading, it was hoped, 
would benefit those students who could read but chose not to. SSR would 
provide students the time and place to read and would address the growing gap 
in achievement between readers and reluctant readers. Researchers, such as 
Elley (1996), have provided the theoretical base for SSR. “We learn to read by 
reading” (Maguiness, 1990, p. 3). Silent reading provides students with new 
vocabulary, improves comprehension and knowledge about texts. “Lymen Hunt 
(cited Sadowski) described the characteristics of the program: 

• role modeling of reading behavior by the teacher 

• silence 

• self-selected material 

• no writing about the activity 

• emphasis on reading for pleasure” (Maguiness p. 3, 1990) 
Maguiness found teachers were very supportive of program after one year while 
students were not quite as positive. Most students did not feel it was helping their 
reading. Seniors especially had negative remarks and some resented the reading 
time. However, the library did have an increase in borrowing. 

By year two or the Maguiness study teachers were frustrated because 
they felt like they were spending too much time managing and not enough 
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modeling. Teachers also found that students were not bringing their own material 
and many were unwilling to read. The school felt there was disconnect with what 
was actually occurring and the purpose of sustained silent reading. The school 
felt they needed to measure if sustained silent reading was a productive use of 
time or just a waste of time. 

The researcher interviewed a small group from the school. The group 
included students that always read, students who sometimes read, and 
nonreadefs. All three groups seemed to understand the concept behind SSR. 
The readers in the study read for more than ten minutes during SSR, brought 
their own book, read at home, and claimed that teacher modeling had no effect. 
The research found that reluctant readers, some who were considered good 
readers because of their testing scores, blamed their lack of reading on outside 
forces. The reluctant readers often did not bring a book, overestimated time 
spent of reading outside of the classroom, and were unsure about the effect of 
teacher modeling. 

The readers were intrinsically motivated to read. The reluctant readers on 
the other hand showed they were externally motivated. Some things the 
reluctant readers asked for were more teacher input of novel choice, 
consequences for not reading or talking and a quieter environment. 

Because of this study. Western Springs College, adapted their SSR 
program. They felt that it was important to continue to provide students with time 
for SSR but also allowed that time to be used for visits to the library, book 
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sharing sessions, and book promotions. The new model is more difficult for 
teachers and as a result the school has set up a support system. 

Developing Reading and Writing 

Sustained silent reading has many names. Some call it SSR for short, 
others call it DEAR (Drop Everything and Read), or DIRT (Daily Independent 
Reading Time) (Hopkins, 1997) Whatever a teacher or school calls it the program 
is basically the same. Hopkins defines SSR as a period of time set aside by the 
teacher to have students participate in independent reading. The time is usually 
anywhere between ten to thirty minutes depending on grade level and reading 
ability. 

There are many purposes to SSR: 

• “Most school reading is assigned reading. SSR offers students an 
opportunity to read material of their own choice. 

• During SSR time, many students learn that they can use their word attack 
skills to figure out new words - on their own! 

• SSR can build students' confidence in their abilities to work through 
reading trouble spots. 

• Many studies of whole-class groups and of select groups of unmotivated 
readers show that SSR can result in students wanting to read more. 

• The amount of time that students spend reading independently outside of 
school often increases as a result of SSR, parents report. Often children 
ask for books to read at home. 
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• SSR can be one more element in a reading program aimed at 

demonstrating the joy that reading can bring and developing lifelong 
readers and learners." (Hopkins, p. 1, 1997) 

Hopkins states that there has been much to support the practice of silent reading 
in recent research. 

According to Hopkins, silent reading takes different forms in different 
schools. In some schools the entire school will stop what they are doing and all 
read independently at the same time. In other schools teachers where SSR may 
not be supported school wide, teachers incorporated SSR into their classroom 
program. Ultimately, the thrust of SSR programs is for students to see the 
pleasure reading is valuable. 

In some classrooms Hopkins maintains students read from a pre-selected 
list of books to read during SSR but the in majority of classrooms, students can 
freely choose what to read. In some classrooms, SSR is private time and 
students do not have to report on what they have read. It appears that the 
majority of programs have some form of follow-up activity including, journals, 
logs, small group discussions, whole class discussions, pair reading, and 
dialogue journals. 

Hopkins is adamant the teacher should act as a role model during SSR. It 
is not a time for the teacher to be grading or preparing tomorrow’s lesson. 
Teachers should be “modeling a lifelong love of reading” (Hopkins, p. 3, 1997). If 
teachers have students participate in follow-up activities, then the teacher should 
do this as well. Teachers need to demonstrate how to discuss and question a 
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book. Depending on the follow up activity, teachers may also be demonstrating 
good writing habits as well (Hopkins, 1997). 

Summary of Major Themes 
Practice 

“Sustained silent reading (SSR), often referred to as normal 
and/or natural reading, is the process of reading for an 
uninterrupted period of time. SSR, in its most widespread 
application, is simple recreational reading wherein the reader 
reads primarily for enjoyment and/or to gain information” (Dwyer 
& West, 1994). 

Sustained Silent Reading is a program to encourage students to read and 
see the importance of reading. The program in its original form called for the 
entire school community to stop what they are doing and pick up a book for a 
given period of time. This includes all members of the school community: 
students, teachers, administrators, support staff, cafeteria workers, and 
custodians. Reading material choice is left up to the individual reader, but 
readers are expected to choose material of value. There is no evaluation made 
on comprehension of reading material. If it is impossible for the entire school 
setting to read at the same time, then it is recommended that SSR take place in 
the classroom with the teacher to indicate the importance of reading (Marlowe, 
2001 ). 

The need to have an SSR program grew out of students lack of reading 
and reading abilities (Anderson et. al. 1985). Allington (2002) found that in typical 
elementary classrooms, students spent as little as ten percent of their day 
reading. In some fifth grade classrooms, 90% of the students were found to 
spend less that four minutes or less of their school day reading (Anderson, et all. 
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1985). Many elementary classrooms were found to have only twenty minutes of 
reading per school day (Knapp, 1995 as cited in Allington, 2002). In 1985 the 
national report, “Becoming a Nation of Readers: The Report of the Commission 
on Reading” suggested participation in independent reading in the classroom, 
such as SSR, would help to increase students knowledge and produce significant 
gains in reading achievement (Anderson, et all, 1985). 

Organizational Practice 

While SSR was designed to provide students with free choice as to what 
they read, many teachers have steered away from this practice. Nagy, Campenni 
and Shaw (2000) found that in a study of 96 teachers, 69% restricted what 
students read in some fashion. Atwell (1987) required her students to read a 
book: no magazines or newspapers. This practice was found to be useful by both 
Atwell (1987) and Burden (1994) as a way to engage students in reading material 
that they may not have otherwise chosen. They found that when students read 
magazines or newspapers they did what many of us do, scan the headlines or 
photographs rather than actually read the articles. Students’ literature selections 
tended to fit their style and ability, and as they became stronger readers, their 
reading material became more mature. 

Sustained Silent Reading programs differ on the amount of time students 
spend reading independently. Dwyer and West (1994) found that teachers tend 
to give less proficient readers shorter amount of time, with the time increasing as 
students became more adept at reading. Therefore, it makes sense that most 
elementary SSR programs looked at range in length from five to twenty minutes 
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and the SSR times typically lasted longer in both middle and high school 
programs. 

Evaluation Methods of SSR 

According to Hopkins (1997) and Nagy, Campenni and Shaw (2000) more 
than 50% of teachers do some type of evaluation of Sustained Silent Reading 
time even though it is against the original ideas SSR set forth. Types of 
evaluation include journal writing, reports, discussions, tests, quizzes, and 
conferences. Many teachers feel that their students would not read without 
receiving a reward. At the elementary level rewards can be varied, but at the 
middle and high school levels the reward is usually a grade that the students 
receive for doing some task in relationship with their recreational reading book. 

Advantages of SSR 

“SSR is instrumental in learning to read, reading to learn, an in facilitating 
life long learning” (Sustained Silent Reading, N.D). 

The advantages of student participation in a Sustained Silent Reading 
program are many: 

• Most school reading is assigned reading. SSR offers students 
an opportunity to read material of their own choice. 

• During SSR time, many students learn that they can use their 
word attack skills to figure out new words - on their own! 

• SSR can build students' confidence in their abilities to work 
through reading trouble spots. 

• Many studies of whole-class groups and of select groups of 
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unmotivated readers show that SSR can result in students 
wanting to read more. 

• The amount of time that students spend reading independently 
outside of school often increases as a result of SSR, parents report. 
Often children ask for books to read at home. (Hopkins, 1997) 

In her study of recreational reading in a high school basic senior English 
class Burden (1 994) found that through the use of SSR in the classroom students 
did increase recreational reading time and willingness to read. Burden also found 
that students increased their visits to the library to seek out new books, and most 
students had a growth in their self-confidence. While Burden found that her 
students were reading more, practicing SSR has been shown to actually increase 
reading rate even among college age students, implying that students not only 
just read more because of participation in an SSR program but they also read 
faster (Dwyer & West, 1 994). 

Warwick (1992) found that students who voluntarily read were stronger 
readers and had higher achievement scores in the United States than students 
who did not volunteer to read on their own time. “Reading is the only way, the 
only way we become good readers, develop a good writing style, an adequate 
vocabulary, advanced grammar, and the only way we become good spellers” 
(Krashen, 1993 as cited in Sustained Silent Reading, N.D.). 
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Disadvantages of SSR 

Probably the most notable drawback to SSR is that many reluctant 
readers do not utilize this time to actually read, especially if the SSR program is 
not graded. Maguiness (1999) found that many reluctant readers blamed their 
lack of reading on outside forces rather than taking responsibility for their own 
learning and reading. While looking at his high school classes, Meyers (1998) 
established that only 60% of his high school students reported reading most of 
the time during the time allotted for SSR. Buden (1994) discovered that many of 
her reluctant readers lacked the motivation to read, and by the end of the study, 
still held negative attitudes towards reading. 

Another disadvantage to SSR is that many teachers find it difficult to^ 
manage. Teachers feel that they must give grades otherwise their students will 
not participate which is in agreement with the previous findings (Burden, 1994, 
Hopkins, 1997, Nagy, Campenni & Shaw, 2000). By the end of the second year 
of the Maguiness study (1999), teachers were very frustrated with their SSR 
program because they felt as if they were spending too much time managing the 
program and not enough time modeling good reading techniques for their 
students. 

In many of the programs studied, students needed time to adjust to the 
SSR program. In the beginning, students agreed that reading was an important 
practice but many did not enjoy being forced to read. One student summed up 
his thoughts on reading: “Reading is a big thing. I think it should be pushed. As 
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much as I dislike it at times it needs to be there for people like me who don’t read 
at all very much at home” (Maguiness, 1999). 

Extension of the Literature 

The research available on the practice of sustained silent reading in the 
classroom is extensive. However, much of the research has primarily focused on 
reading in the elementary grade levels. The studies that extend to the upper 
grade levels are often limited to middle school age students and even more 
common, pertains solely to poor readers. 

This study will extend the current literature because it will focus on a sub 
group that is not commonly looked at in conjunction with the effects of sustained 
silent reading. This study will look at a heterogeneous group of ninth grade 
students in an affluent suburban high school. While some of these students have 
been identified as struggling readers, they are not the majority. Therefore, this 
study wishes to extend the scope of studies on sustained silent reading. 

Methods 

Sample and Site 

The participants in this study are 79 ninth grade students in college 
preparatory English classes in an affluent suburb of the East Bay region of the 
San Francisco Bay Area of California. Together the students make up four 
sections of ninth grade English. All students share the same English teacher in 
common. 
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Access and Permissions 

Permission to include the students was granted by the school principal. As 
the study focused on an ongoing classroom practice, parent permission slips did 
not need to be gathered. The students were accessible to the researcher as the 
participants in the study were her ninth grade students throughout the 2002-2003 
school year. 

Data Gathering Strategies 

Data was gathered using a pre and post questionnaire that focused on 
students’ participation in sustained silent reading, recreational reading habits, 
and student attitudes towards recreational reading. The researcher developed 
five focus questions to be answered; 

1 . Does silent reading help to increase students’ enjoyment of reading? 

2. Does silent reading increase student reading at home? 

3. What are students’ attitudes towards silent reading and do they change 
throughout the year? 

4. Do students read during silent reading time? 

5 . Does SSR in English class influence recreational reading in other 
classes (do students take out their recreational reading books to fill 
time in other classes)? 

The pre and post data was then compared to observe any change in responses 
and thus an overall change in habits and/or attitudes towards recreational 
reading. Seventy-eight students took the pretest due to absences. The pretest 
was given on January 28, 2003 the first day of the second semester of the 2002- 
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2003 school year. At the time of the pretest, participants had been participating in 
Sustained Silent Reading every Monday of class since September. The post-test 
was given on Thursday, March 27“^ the second to the last day in the third quarter. 
The post-test was given to 79 students, one more than the pretest. The post-test 
data was disaggregated according to sex to further interpret the data. The entire 
study period extended over the course of one quarter of the school year, 
approximately a two-month period. 

Data Analysis Approach 

The pre and post data was looked at first individually and then against 
each other to determine if the findings changed over time. At the conclusion of 
the second survey, students were welcomed to write comments about their 
thoughts on sustained silent reading that may not have been shown through a 
multiple choice type survey. Many students commented both for and against the 
practice of sustained silent reading. After analyzing data from the first 
questionnaire, the researcher decided to disaggregate the data on the second 
survey by sex to further understand differences to student responses. 

Ethical Standards 

This study adheres to Ethical Standards in Human Subjects Research of 
the American Psychological Association (APA, 2001). Additionally, the project 
was reviewed and approved by the Dominican University of California 
Institutional Review Board for the Protection of Human Subjects. 
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Findings 



1. Does silent reading help to increase students’ enjoyment of reading? 

Eighty-two percent of students responded that they are glad they get to do 
sustained silent reading in class in the March survey while that number dropped 
slightly to 79% in the April questionnaire. A little more than two-thirds of the 
students in both surveys feel that SSR has introduced them to genres that they 
may not have otherwise read. For pleasure 67% of the students enjoy reading 
novels and nearly 80% enjoy reading magazines according to the first survey. 
However, the second survey identified a drop in these numbers with only 58% 
identifying novels and 70% magazines for pleasure reading materials. Only 6 of 
the respondents said they would prefer to not read at all in the first questionnaire 
and 8 (6 boys and 2 girls) agreed that they would prefer not to read in the second 
survey. As Figure 1 and 2 indicate below, students felt that they did increase the 
number of books they read throughout the time of the study. 




Figure 1. Books Read for Pleasure, Questionnaire 1 Figure 2. Books Read for Pleasure, Questionnaire 2 

Interestingly, 75% of the students responded that they read books that 



they want at home. When asked if students discussed books with their parents 




-36- 



37 



SSR effects on reading habits 



-37- 



48% responded yes while 40% responded no in the first questionnaire, while in 
the second questionnaire 46% responded yes and 36% responded no. Later in 
the questionnaire students were asked if they discussed books with both their 
siblings and parents and the positive response grew 10% in both questionnaires. 
Students responded almost equally in the March questionnaire when asked if 
they discuss books with their friends with only 3% more agreeing that they do 
discuss reading with friends than not. But in the April questionnaire 10% more 
students said they discussed books with their friends than not. Twenty six 
percent of the males responded that they do not discuss books with friends while 
only 8% of the females stated the same. Twice as many students said they read 
for pleasure when not in school in questionnaire one, while the number increased 
to 60% of the participants in the second survey responding they read for pleasure 
at home and 26% saying they did not. 

2. Does silent reading increase student reading at home? 

As the last statement from the previous section stated students said they 
read for pleasure when not in school. Also, an overwhelming 75% of students 
agreed that they read books that they want to at home. As figure 3 demonstrates, 
the majority of students prefer to read magazines when given the choice of what 
to read. Almost 60% of the students read novels for pleasure and 18% more girls 
said they read novels for pleasure over the boys. 
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Figure 3. Types of Recreational Reading 



Students are involved with numerous activities after school that takes 
priority over reading for pleasure. After school activities include: sports (42%), 
watching television (14%), playing or hanging out with friends (21%), doing 
homework (30%), and reading (1%). These percentages stayed consistent with 
both questionnaires with the exception of reading. In the second survey, reading 
rose to 5% of students saying they read after school. Twenty-seven percent of 
the respondents said they spend no time reading for pleasure at home in 
questionnaire 1 and this decreased to 21% in questionnaire 2 (15% boys, 6% 
girls); 39% and 35% respectively, spend less than thirty minutes; 27% and 25% 
respectively spend between half an hour to an hour; 8% and 10% spend more 
than an hour reading for pleasure at home; and while no students in 
questionnaire 1 said they spent more than an hour and a half a day, in 
questionnaire 2, 9% (2 boys and 5 girls) said they engage in reading for that 
period of time. 
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Almost 60% of the respondents in questionnaire 1 believe they will read 
for pleasure over the summer vacation, but the number decreased in the March 
survey to just about 50%. The amount of respondents unsure remained equal at 
32%-33%. Eight students in survey 1 say they will definitely not read for pleasure 
over summer break and the number increased to 15 students in the second 
questionnaire. 

3. What are students’ attitudes towards silent reading and do they change 
throughout the year? 

Participants in the study overwhelmingly stated they were glad that they 
participated in Sustained Silent Reading in class each week with only 19% (10 
boys and 5 girls) of the students feeling otherwise. Sixty-one percent of the 
respondents said that they enjoyed reading in questionnaire 1 and this number 
increased to 77% of the respondents in questionnaire 2, 17% disagreed in survey 
1 while 14% (12% boys and 2% girls) disagreed in survey 2, and 22% were 
undecided in the February survey while only 10% were undecided in the March 
one. Seventy percent of the participants felt that SSR had value while only 1 1 % 
did not agree and this number grew to 18% in the second survey. Three-fourths 
of the students surveyed felt SSR was a good educational practice. 

The fact that students complete reading projects on their SSR book made 
more than 50% of the students feel negatively towards SSR in survey one and 
41% in the post-questionnaire, even though they repeatedly supported SSR in 
other questions. Also 3 times more boys than girls felt negatively towards reading 
projects. Another drawback to SSR according to 72% in the February 
questionnaire and 79% in the March questionnaire is that students do not always 
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get to choose the genre they have to read. Having this choose, the participants 
say they would enjoy SSR more. 

The response was almost equal when asked if students read more for 
pleasure this year with 37% saying yes and 35% saying no in the pre- 
questionnaire but in the post-questionnaire 46% said they read more and 27% 
said they did not. Fifty percent of the students felt that SSR directly contributed to 
them reading more in survey 1 and this rose to 55% in the second survey. Sixty- 
eight percent of the respondents felt that practicing in Sustained Silent Reading 
has exposed to books that they may not have otherwise chosen. 

4. Do students read during silent reading time? 

Students overwhelmingly stated that yes, they do indeed read during the 
provided silent reading time. Almost twice as many students agreed that one of 
the main motivating factors for their reading was that they received a grade for 
silent reading. Also, 50 of the participants believe that they read for the entire 
period while 25 said they did not. In the post-questionnaire this increased to 60 of 
the students feeling that they read the entire period while 19 said they did not. 
Figure 4 shows a further breakdown of how much time students believe they 
spend reading. 

Post survey 
breakdown 



Minutes pretest % of respondents post test % of respondents % Boys % Girls 
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Figure 4. Breakdown of How Much Time Students Spend Reading 
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Even though most students responded that they read more than 40 
minutes during SSR, in an earlier question regarding if it is difficult to read the 
entire period 54% responded that is difficult in the first survey while only 34% 
found it difficult at the time of the second survey. In response to the statement, ‘I 
get easily distracted during SSR,’ 7% more students disagreed than agreed in 
both questionnaires. 

5. Does SSR in English class influence recreational reading in other classes (do 
students pull out their rec. reading books to fill time) ? 

In attempting to answer the question of whether or not participating in SSR 
influences recreation reading in other classes the researcher found some 
inconsistency in participants pretest answers. In responding to the statement 
‘When I am finished with an assignment in class, I may take out my SSR book 
and read to fill the time,’ 24 students agreed or strongly agreed with this 
statement and 34 students either disagreed or strongly disagreed. While there is 
not a strong majority, more students responded that they do not take their silent 
reading book out when they are finished with an assignment. Interestingly, later 
in the questionnaire students were asked if they have read their SSR book in any 
class outside of their English class. An overwhelming 70% of the participants 
responded that yes they had read their SSR book in another class. 

In the post-questionnaire 37 respondents agreed or strongly agreed that 
they may take out their SSR book in another class, an increase of 1 3 students. 
The number of students that disagreed with this statement decreased from 34 
students in survey 1 to 26 in survey 2. Oddly, the number of students that said 
they had read their SSR book in another class decreased to just 52%. 
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When further probed about why they read their SSR book in classes other 
than English, 60% of the participants said they read because they completed the 
assignment or test. Thirty-six percent of students said they read in other classes 
because they were bored and 35 read because they were given free time by the 
teacher. Only 5 respondents, or 6%, said they read because they were 
uninterested in the lecture or assignment. In the post-questionnaire, each of 

these percentages decreased slightly with the exception of students reading in 

/ 

other classes because they were uninterested in the lecture or assignment which 
increased by 1 student. 

Participants felt their teachers in other subject areas did not mind the 
students reading in their classrooms. The majority of students responded that 
their teachers either encouraged or did not seem to notice the students were 
reading. Eight participants claimed that their teachers are bothered when the 
participants read their SSR book within the teacher’s classroom. This number 
decreased by 3 students in the second questionnaire. Seventeen participants 
(21%) said that they have never read their SSR book in a course other than 
English in the first questionnaire and in the second, this number increased to 21 
(26%) respondents. 

Discussion 

In attempting to answer the bigger question of what are the effects of 
weekly. Sustained Silent Reading time on recreational reading habits and 
attitudes in a 9th Grade English Class the researcher developed 5 questions to 
focus the questionnaire. These questions were 
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1 . Does silent reading help to increase students’ enjoyment of reading? 

2. Does silent reading increase student reading at home? 

3. What are students' attitudes towards silent reading and do they change 
throughout the year? 

4. Do students read during silent reading time? 

5. Does SSR in English class influence recreational reading in other classes 
(do students take out their recreational reading books to fill time in other 
classes)? 

The questionnaire developed from these questions attempted to acquire specific 
answers from the students to help better understand their interactions with 
sustained silent reading. After giving the questionnaire two times, the researcher 
feels that some of the students may have had a difficult time interpreting some of 
the questions which may be the reason that some questions were left 
unanswered and to other questions students gave more than one response, 
discounting both responses. 

Overall, students overwhelmingly said they were glad to do SSR in class. 
Less than 20% of the students felt negatively towards SSR. Twice the number of 
boys disliked SSR compared to that of girls. The researcher thinks that this could 
be due to the fact that many boys seem to have a . hard time sitting for long 
periods of time focusing on one thing. This may also be due to the age of the 
participants — many freshman boys are a little bit behind the females in the 
maturing process. The number of students who said they enjoy reading in the 
second survey was just over % of the students. This was much higher than the 



O 

ERIC 




SSR effects on reading habits 



-44- 



first survey and could be because students were given two more months of 
reading encouragement through SSR. Over 70% of the students felt that SSR 
was both valuable and a good educational practice. The researcher believes that 
this is due to two factors: 1 ) Their teacher makes them do it once a week and 
many of them have participated in SSR in other classrooms throughout their 
educational experience; 2) they see that their teacher values SSR enough to 
research it for her Masters thesis. When students see that their teacher, the one 
they expect to be an expert on a particular subject, values something such as 
reading, they in turn see it as important. 

In written comments it is evident that students like and or dislike SSR for 
various reasons. Casey, a ninth grade boy says, “I like SSR because it is my 
down time during the day. There is no yelling, or testing, just enjoying my book 
and relaxing.” Clearly Casey enjoys the quiet time that SSR allows him in the 
afternoon to sit and read his book. A high achieving student active in student 
government and athletics, Hannah writes about SSR; “Since I have actually been 
forced to sit and read, I have learned to really get into a book so it makes me 
make more time to read.” Without realizing it, Hannah has come across one of 
the tenets of SSR: if a student is given the opportunity to read in class, they will 
read more on their own time. 

But not all students enjoy the time provided each week for them during the 
SSR period. Zach, a ninth grader just outside of the norm writes, “reading is good 
until it is viciously imposed by the school.” Zach obviously does not like to have 
SSR time forced on him each week. A female student, Carrie, has a completely 
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different and surprising reason for not enjoying SSR: “I don’t like SSR because I 
like the talking and discussing that we have in this class and when we read, there 
is no talking, discussing, or interaction.” While her response is positive because 
she clearly enjoys the class, she feels that SSR does not engage her the way 
that the rest of the class activities do. Brad, another student, admits to not doing 
much reading during the allotted reading period. However, Brad says he likes 
SSR although it is not for the same reasons the teacher includes it as part of the 
curriculum; “The only reason I like SSR is because it gives you time to chill at the 
end of the day or sleep in the morning. SSR would be better if we could read the 
newspaper or magazines. Reading is reading after all.” Brad’s comment sums up 
an important point made by many students throughout the questionnaires; they 
would prefer to have complete control to choose their own material to read during 
SSR and not be limited to novels. Ashley says, “I think SSR is a valuable thing 
but like it better when we get to choose our own novel and read any genre.” 

Many students also do not enjoy doing reading projects on their SSR 
novel. In the first survey just over 50% said they did not like doing them, while in 
the second survey the number dropped to 40%. While there is no evidence in the 
survey to indicate why there would be such a decrease, the researcher thinks it 
could be due to the varied types of projects that were completed immediately 
before the two surveys were administered. Many students thought the project 
due towards the end of the third quarter, near the time of the second 
questionnaire, was the easiest and best project they had been assigned thus far 
in the year. Of note is also the fact that 3 times more boys than girls did not like 
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doing projects on the SSR books. The researcher does not know why this would 
be but thinks studying the difference between the male and female reactions to 
reading might be valuable. 

More than 50% of students enjoy reading both magazines and novels for 
pleasure. The numbers did drop in the second survey but remain relatively high. 
However, it is inconclusive if SSR has any effect on whether or not students 
enjoy reading these materials. It does appear from student responses that SSR 
increases the number of books a student reads throughout the year. On average 
47% of the students discuss their SSR books with their parents. This was also 
supported in casual conversation with the researcher when numerous students 
explained that one of the main factors in choosing a book was parent 
recommendation. Female students appear more likely to discuss books with their 
friends than male students. The researcher believes this may be because it is 
more socially acceptable for females to engage in conversations about their 
books while boys at this age often consider discussing books ‘un-cool’. 

More than 50% of students say they read for pleasure when not in school. 
This number increased to 60% of respondents in the second survey indicating 
that more students read outside of class as the year progressed and the students 
continue to engage in SSR each week. Steven said about SSR, “I enjoy SSR 
because it has showed me that books may be boring at the beginning but they 
get better as you go. I have started to read more in my free time because of 
SSR.” Steven’s response is exactly why many teachers include SSR as a part of 
their curriculum. He, like many teenagers today, have trouble showing patience 
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with novels, but when encouraged to continue reading them, find out that there 
might be something worth reading in all those pages of words. 

With approximately three-fourths of students in both the pre and post 
questionnaire agreeing that they read books that they want to at home and then 
only 60% saying they read for pleasure at home, there is some inconsistency in 
the student responses. Regardless, the majority of students do read at home. As 
stated previously, students enjoy reading both magazines and novels at home. 
However, it is inconclusive from this study if engaging in SSR increased the 
amount that students read at home. 

Students are extremely busy after school with many different activities 
demanding their time. However, over time there was a four percent increase in 
the number of students that said one of their after school activities was reading. 
Alex said this of SSR, “It made me like one author more and made me want to 
read their other books.” It is not clear from Alex’s response if he does read those 
‘other books’ on his own time, but it is evident that his exposure during SSR has 
opened up new reading material to him. The number of students that said they 
spent no time reading for pleasure at home decreased by 6% in the second 
survey. Surprisingly, the majority of respondents not reading at home were boys 
consisting of almost 3 times that of girls. To know why boys tend to read less at 
home than girls is beyond the scope of this study. 

One of the questions on the survey asked students if they thought they 
would read over summer vacation. In the first survey the majority of the students 
felt that they would read over summer. However, by the second survey, 2 months 
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later, only 50% of the students felt they would read over summer vacation. The 
researcher thinks this could be due to several factors. The second survey was 
given the day before spring break and many students could only think of getting 
out of school and wanting to read appears too much like a school activity. 
Another reason could be that with summer only 9 weeks away, students are 
more familiar with their summer plans. The fact that 50% still thought they would 
read and another 33% were unsure is still a favorable finding. 

Students in both the pre and post questionnaire indicated that they read 
for the majority of the time allotted for SSR. There was an increase of about 1 5% 
of the students saying they read for the entire period in the second survey. It 
appears that the more the students practice SSR the easier it becomes to do it 
for the fixed time period. However, reading for an entire 50 minutes is not easy 
for all students. Carl states, “Silent reading is fun, but it gets boring sometimes, I 
can’t last the whole period reading, unless I’m interested in the book.” A student 
that has been on and off medication for ADHD throughout the year says, “I like 
SSR, but it’s really hard to stay focused on the book for 55 minutes.” Clearly, it is 
difficult for some students to stay motivated to read for the entire period, but 
when asked if they would prefer to read twice a week for shorter periods of time, 
almost twice as many students said no, they like SSR the way it is. Interestingly, 
the two previous students prefaced their troubles with a positive comment about 
SSR. So even though they dislike some parts of SSR, from their comments it is 
evident they like SSR as well. 
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In attempting to find out if students read for pleasure while in classes 
outside of their English class, there was some inconsistency in student 
responses. However, it is evident that many students do or have read for 
pleasure in their other classes. It also appears that more students have done this 
as the year has progressed. It seems that some students are reading for 
pleasure when they are finished an assignment or are given free time but they 
are in the minority. Had the study allowed for more time between the two 
questionnaires, the researcher believes she would find a clearer pattern and 
more consistency in student responses. 

More than 50% of the students sampled directly contributed SSR to their 
increase in reading this year. While students like to have free choice of genre, 
68% said SSR exposed them to new genres that they may not have chosen on 
their own. Clearly, the majority of students feel that SSR is helping them to read 
more than if they were left to their own devices. Natalia, who is always occupied 
by one sport or another, says, “I really enjoy SSR during class because it gives 
me time to be in silence and read a book, when I don’t have time or a motivation 
out of class. I look forward to SSR reading on the days we have it because it 
relaxes me after a hard day and makes me a little more positive and open.” 

Limitations 

The researcher believes that had this study taken place over a greater 
period of time the results would be stronger and more conclusive. While this 
study made an attempt to answer what effects SSR had on the habits and 
attitudes of ninth graders, it did a much better job of assessing attitudes than it 
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did habits. The researcher believes this is because measuring a habit is much 
more difficult than measuring an attitude. Also, habits are generally created over 
longer periods of time than just two months. Had this study began at the start of 
the year and then concluded at the end of the school year, ten months later, the 
data would probably do a better job of accurately quantifying student habits. 

Another limitation of the study is the fact that the data was not 
disaggregated by sex in both studies. The discrepancies between the male and 
female answers in the second survey could not be compared against like data. In 
the responses where there was a significant disagreement between sexes, it 
would be worth studying to understand the reasons behind the different 
responses. 

Overall Significance of Study 

Regardless of the drawbacks, the researcher found that these students, 
for the most, part do enjoy the practice of sustained silent reading. The students 
have helped the researcher answer a personal question of whether or not this 
should be a part of her curriculum. It appears that the practice of Sustained Silent 
Reading works for the majority of the ninth grade students in this study, and as a 
result of this study, the researcher feels justified for including SSR in her 
curriculum. The practice of reading does seem to encourage reading which is 
one of the overall purposes of SSR. Rachel’s response sums it up: “I think SSR 
encourages me to read more and reminds me that I love to read.” 
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Appendix A 

SS/? Student Questionnaire 



Using the following scale to respond to the following statements. 

A. Strongly agree 

B. agree 

C. undecided 

D. disagree 

E. strongly disagree 

1. I enjoy reading. 

2. I read books that I want to at home. 

3. I talk about books with my parents. 

4. I talk about books with my friends. 

5. I choose to read for pleasure when I am not in school. 

6. When I am finished with an assignment in class, I may take out my 
SSR book and read to fill the time. 

7. I like having SSR time in my English class each week. 

8. It is hard to read for the entire period during SSR. 

9. Silent reading is a good educational practice. 

10. I get easily distracted during SSR. 

11. I have started reading more for pleasure this year. 

12. 1 read more than I would normally because of SSR this year. 

13. 1 would like SSR more if I was free to choose any genre of book that 
I wanted. 

14. I always come prepared to read during SSR. 

15. I see value in SSR. 

16. I think it is important that the teacher reads during SSR. 

17. I read during SSR because I know it counts for a grade. 

18. Doing Outside Reading Projects on my SSR book makes me dislike 
SSR. 

19. I would like SSR more if we read two times a week for shorter 
periods of time rather than for one entire period. 

20. I have discussed my SSR book with my parents or siblings. 

21. 1 read for the entire time during silent reading each week. 
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A. Yes 

B. No 

22. I estimate that I read about of the time during SSR. 

A. 10 minutes 

B. 20 minutes 

C. 30 minutes 

D. 40 minutes 

23. What is the average amount of time you spend reading for pleasure 
at home? 

A. None 

B. Less than 30 minutes a day 

C. Between 30 to 60 minutes a day 

D. Between an hour to an hour and a half a day 
• E. More than an hour and a half a day 

24. Which of the following activities are you involved in the most after 
school? 

A. Sports 

B. Watching T.V. 

C. Reading 

D. Playing or hanging out with friends 

E. Doing homework for school 

25. How many books have you read for pleasure this year? 

A. 1-2 

B. 2-3 

C. 4-5 

D. 6+ 

26. I have read my SSR book in classes other than English. 

A. Yes 

B. No 

27. I have read my SSR book in other classes because— (darken the 
circle of all that apply) 

A. I was finished with the assignment or test. 

B. I was bored. 
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C. We had free time. 

D. I was uninterested in the lecture/assignment. 

E. I never read in my other classes. 

28. My other teachers when I read my SSR book in their class. 

A. Encourage me to read 

B. Don't seem to notice 

C. Are bothered 

D. I have never read in another class, so this does not apply to me. 

29. My idea of reading for pleasure is reading ... (mark all that apply). 

A. newspapers 

B. magazines 

C. novels 

D. not reading at all 

30.1 will read books for pleasure over summer vacation. 

A. Yes 

B. No 

C. I'm not sure. 

31. 1 think SSR has introduced my to books that I may not have picked 
out on my own. 

A. Yes 

B. No 

32. I'm glad that we do SSR in class. 

A. Yes 

B. No 




e: 

D ^ 
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Appendix B 

Sustained Silent Reading pamphlet 

Will attach a copy of the LA Unified School District handout (It is in the works 
cited) 
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